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Respectful vs disrespectful relationships gdl Ir

Crowing & developing
healthy relationships

& Curriculum links

WA Curriculum International technical guidance on sexuality
education
e (ACPPS089): Differing cultural beliefs and practices
surrounding transition to adulthood e Relationships
e (ACPPS093): Skills and strategies to promote e Values, rights, culture and sexuality

respectful relationships

@ Materials

e Teaching Resource: Relationship cards [3 cards per student]

e Sticky tape

e Butcher's paper

e Teaching Resource: Relation-ship board game pieces [photocopy one set per group]

Before you get started

e Teachers should know and understand the protective interrupting technique and what, why, when and how it is
needed and used before facilitating this activity. It is important that teachers are familiar with the Dealing with
disclosures Guide and have a risk management strategy in place.

o Refer to the Guides: Adolescent relationships and Healthy relationships: Gender, power and consent for further
content information related to this activity.

¢ Provide students with a copy of Relationships, Sex and Other Stuff to take home and read and discuss with their
family.

¢ Learning activities

Relationship values

Relationship Values

[ ]
ﬁ 20 minutes


https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/health-and-physical-education
https://www.scootle.edu.au/ec/search?accContentId=ACPPS089
https://www.scootle.edu.au/ec/search?accContentId=ACPPS093
https://gdhr.dev14.ibc.com.au/sites/default/files/2023-12/International%20technical%20guidance%20on%20sexuality%20education%202018.pdf
https://gdhr.dev14.ibc.com.au/sites/default/files/2023-12/International%20technical%20guidance%20on%20sexuality%20education%202018.pdf
http://gdhr.wa.gov.au/guides/what-to-teach/protective-interrupting
http://gdhr.wa.gov.au/guides/what-to-teach/dealing-with-disclosures
http://gdhr.wa.gov.au/guides/what-to-teach/dealing-with-disclosures
http://gdhr.wa.gov.au/-/adolescent-relationships
http://gdhr.wa.gov.au/-/gender-and-power
http://gdhr.wa.gov.au/resources/booklets-and-brochures/-/asset_publisher/arcOQ3YIBkzj/content/relationships-sex-and-other-stuff?_101_INSTANCE_arcOQ3YIBkzj_redirect=%2Fresources%2Fbooklets-and-brochures
http://gdhr.dev14.ibc.com.au/learning-activities/respectful-vs-disrespectful-relationships

Students share values about sexual relationships and identify qualities that they value in a relationship through
negotiation process to simulate real-life relationships.

m Read the statements below about sexuality and gender roles or develop your own statements that are likely to
create a difference of opinion. Using signs spread across the floor to create a four-point continuum (‘strongly agree’,
‘agree’, ‘disagree’, ‘strongly disagree’), ask students to physically move to the position which best reflects their view. A
piece of rope or string on the floor, or a chalk line drawn on the floor, can also be used so students can actually stand
on the line. Remind them of the ground rules they have developed and demonstrate what this actually means, i.e. to
listen, show respect etc.:

Boys always put pressure on girls to have sexual experiences.

¢ Having sex should be something that both people want to do.

¢ If you love your boyfriend/girlfriend/partner you have to have sexual experiences with them.
e Beliefs about gender vary from one culture (or society) to another.

e Cultural norms affect laws and policies about sexuality.

e Contraception is a girl’s responsibility.

¢ It's hard for same sex attracted people to come out at our school.

e Young people should experiment with sexual experiences.

e Sexual intercourse should only be with someone you love.

Q Ask:

How do you think you developed your position/s [on this statement]?

If you asked your parents to do the same activity, where do you think they would position themselves?

What differences do you think there might be if we did this with only girls or with only boys?

What differences do you think there might be if we did this with a group of same sex-attracted young people?
What differences could strong beliefs have on how young people would position themselves?
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@ Explain that we have many different kinds of relationships and many different kinds of love. There are many
different ways to love somebody. People may feel love for members of their immediate or extended family, for close
friends, and for their partners or spouse of the same or the other sex. The terms ‘true love’ or ‘real love’ often refer to
an intimate partner bond that has moved beyond the ‘falling in love’ or infatuation stage. Sorting out feelings of
affection, romantic love, sexual desire, and ‘true love’ is often difficult and confusing. Everyone receives messages
from their culture about what love is, whom we should (or should not) love, and how we should express (or not express)
our love.

@ ;e students work in small groups to develop their own definitions of love, sexual desire and intimacy and
whiteboard common findings. For instance:

Love: A deep feeling of affection, attachment for another person.

Sexual desire: A wish, longing or craving, especially for sexual activity.

Intimacy: The capacity to relate to another person in an emotionally open, equal, and caring way - feeling free to
express your inner most feelings.

Relation-ship Qualities



ﬁ 20 min
1. Draw a boat on the board called a ‘Relation-ship’.

2. ? Ask students to nominate one quality that they would value in a romantic relationship that they would like to
bring on board. Record these suggestions on the board.

3. Q Give each student three relationship cards from the Teaching Resource: Relationship cards. Allow 10 minutes
for students to bargain and trade their cards with other students for cards with attributes that they value the most in a
relationship.

4. ? Ask students to report on what cards they have and their experience of negotiating with other people for cards
that they wanted.

e What cards do you have?

e What cards did you want?

e Was it difficult or easy to get the cards that you wanted?

e How is this similar to a family relationship?

¢ Discuss that sometimes the positive qualities that we bring to our relationships can also be negative. For example,
honesty can be a good quality but it can also be hurtful. Ask students to reflect on this and think about how their
qualities could be either positive or negative.

® Alternative activity: Place students into small groups. Laminate the cards and place a magnet on the back of each
one. Provide each group with a pile to scatter face down. Students can make fishing lines out of their pencils with a
piece of string and a magnet on the end. Students each start off with 3 cards and can take turns fishing for better
cards, trading as they go. For each turn they must explain why they decided to either keep or trade their card.

Graffiti Sheet Brainstorm

II 30 minutes

Students explore positive and negative aspects of a romantic relationship.

1. Q Have students use graffiti sheets (butcher’s paper) or the board to brainstorm examples of positive or
negative romantic relationship situations (e.g. your boyfriend/partner puts pressure on you to do something you
don’t want to do; or your girlfriend/partner calls you to wish you good luck for your music exam).

2. & Ask students to work in groups of four to construct their own board game called ‘Relation-ship’ that deals
with romantic relationship situations. Use the Teaching Resource: Relation-ship board game pieces to assist
students.

1. Explain that each group of four is to construct a set of 24 game cards that describe positive or negative
actions that affect a relationship.

2. Each card will need to outline a positive or negative relationship situation and the amount of spaces that
the player moves forwards or backwards if he/she were to experience this situation. Some examples are
“Your boyfriend/partner asks you to come to a family dinner - forward two places’ or ‘You have a huge
shouting match with your girlfriend/partner on the way to school - move back one place’.

3. Discuss the need to have appropriate rewards and penalties for different relationship situations.

3 Q Each group’s cards are shuffled and given to another group. They should then be placed in the middle of

the game board. Each student has a token that represents him/her and they take it in turns to select a card and
move around the board. After all cards are used they are re-shuffled and the game continues. The aim is to be


http://gdhr.wa.gov.au/learning/teaching-strategies/tuning-in/graffiti
http://gdhr.wa.gov.au/learning/teaching-strategies/finding-out/brainstorm

the first person to get to the treasure chest.

* Whole class alternative: If time permits, write relationship situations on the board, dividing the board into four
squares. Have students read the situations on their group’s cards and stick each relationship situation card under one
of the following headings - family, personal, friendships and acquaintances. Encourage students to discuss if they agree
or disagree with the ‘placement’ of the situation.

1. Discuss how relationships vary depending on which category (family, personal, friendship, acquaintance) they
relate to.

2. Allocate specific relationship categories (and the associated situations) to pairs of students and ask them to
discuss how to either avoid a negative outcome or enjoy the benefits of a positive outcome.

3. Have students suggest and demonstrate the use of assertive and active listening and speaking skills to improve
each relationship situation.

(® 3-2-1 Reflection

Reflection

1. Explain that just because you’re in love does not necessarily mean you are ready to have sex. Because love is
different for everyone, there is not a checklist for you to go through to make sure this is the real thing. However,
there are some indicators, such as: trusting the person; knowing that even when you’re not together there is an
emotional attachment; being able to be yourself when you’'re together; sharing some common values and
interests; and enjoying each’s company.

2. Students discuss and/or write responses to:

1. What are some of the best strategies you have used to maintain the quality of a relationships with your:
1. family?
2. friends?
3. boyfriend/girlfriend/partner?
2. How does the type of relationship (e.g. family, friends, or boyfriend/girlfriend/partner) change the way that
we act?

Which types of relationship problems can be the most challenging to deal with? Why?

What are some things you can do to improve your relationships with family and friends?

What are some things you can do to improve your relationships with your boyfriend/girlfriend/partner?

Given there are some negatives to loving someone, why do people take the risk of falling in love?

How might you be able to lessen the impact of the negatives? For example, if one of the negatives is

breaking up, how might that occur with as little impact/sadness as possible?

Where can people get help if they are having difficulties in their relationship?

9. If you were in a respectful relationship, how do you think you might feel?
10. If you were in a relationship that was not respectful, how do you think you might feel?
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