Gender expectations
Learning objective

Students examine how diversity and gender are often represented in the media and the impact this has
on personal identities.

Take Home Messages

e Gender is often stereotyped in the media.
e Media and societal expectations can influence personal identities

Curriculum Links

WA Curriculum HPE: Personal identity and change

e Factors that shape personal identities and adolescent health behaviours

International technical guidance on sexuality educationKey concept 3.1 (12-15 years):

e Gender roles and gender norms influence people's lives
e Romantic relationships can be negatively affected by gender roles and gender stereotypes

Materials

e Teaching Resource: Gender expectations signs [one set]

Before You Get Started

e Some teachers may experience difficulties dealing with the polarised attitudes of students
during these activities. It is essential that teachers address inappropriate comments that may
arise when discussing values or ethical issues. Successful strategies can be found in the
gender stereotyping and expectations educator note.

e Ensure a group agreement is established before beginning this lesson. For classes that have
already established ground rules, quickly reviewing them can promote a successful lesson.

e |f possible, have students work in mixed gender groups for the group activities. This will
encourage opposing views to be discussed and result in more meaningful conversations.

¢ Self-esteem and confidence of some students may also be an issue during this activity. Be
reassuring and supportive.

e Teachers should know and understand the protective interrupting technique and what, why,
when and how it is needed and used before facilitating this activity.

Learning Activities

Questioning gender values 20 min

1. Prior to the commencement of the lesson, attach the gender expectations signs (Teaching
Resource: Gender expectations signs) along a wall in the classroom to create a 'values line'.

2. Read out the following questions to the students (it is also useful to have these questions written
on a PowerPoint or large pieces of paper so they can consider them silently while moving along
the line). You may not use all these questions for your class.

1. Is it okay for guys to clean the house and take on household responsibilities?
2. Is it okay for girls to take on the gardening responsibilities?


https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/health-and-physical-education
/sites/default/files/2024-07/Gender%20expectations%20signs.docx
/educator-notes/gender-stereotypes-and-expectations
/essential-tools/group-agreement
/essential-tools/protective-interrupting
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. Is it okay for guys to wear make-up?

. Is it okay for girls to play footy?

. Is it okay for guys to cry?

. Is it okay for guys to do ballet?

. Is it okay for girls to run global companies?

. Is it okay for guys to do hairdressing and fashion design?

. Is it okay for guys to stay at home and look after their children?
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

Is it okay for a girl to have sex at 16?

Is it okay for a guy to have sex at 16?

Is it okay for guy to put pressure on other boys to have sex with girls?
Is it okay for girls to put pressure on other girls to have sex with boys?
Is it okay for girls to say no to sex?

Is it okay for guys to say no to sex?

Is it okay for guys to have sex with lots of people?

Is it okay for girls to have sex with lots of people?

Is it okay for guys to hug their male friends?

Is it okay for girls to hug their female friends?

3. Ask students to stand on the values line according to their personal views on the topic.

1.

Have groups (Yes, No, Maybe) discuss and justify their decisions, then ask a volunteer
from each group to explain their own reasoning, not others. Also tell students to not
respond to other student's comment when sharing to the whole classroom.

4. Highlight the definition of a stereotype (a widely held and fixed image or idea of a particular type
of person or thing) and gender roles (societal expectations about the typical and appropriate
behaviour of men and women). This will be explored further in the small group activity.

Ask:
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5.

6.

. Where do we get our ideas about gender from?

. Do saociety's ideas of gender roles change over time?

. How do gender roles impact relationships between boys and girls?

. Do you think there are double standards for sexual behaviour for boys and girls amongst

your friends or in your community?

Do you think that boys are often permitted and sometimes pressured to be sexually
active where girls are often discouraged from being sexually active? Is this fair?

Do you think gender equality is a matter of human rights?

5. Use the teaching strategy think-pair-share to identify some things that are expected of students
because of their gender and some things they expect of other people because of their gender.

Learning Activities

Comparing gender in the media 30 min

6. Ask students to explore advertisements from the 1930s to the 1970s
7. Ask students to select one advertisement from their exploration and answer the following
guestions:

1.
2.

w

What is the advertisement about?

How are men and women represented?Think about the setting (kitchen, laundry,
workplace, etc.), the activities they are engaged in, the language that is used by, and
about, men and women, etc.

. Who is represented and who is omitted?
. How do you feel about the advertisement?


/essential-tools/teaching-strategies/speaking-out

8.

9.

5. What is the literal and implied message of the advertisement?
6. Who is it aimed at?
7. How would this advertisement be received today?
8. What does this tell us about how ideas about gender change over time?
Ask students to research current advertisements and identify whether it highlights stereotypical
views about gender and whether it affirms diversity. Alternatively, you may want to find and print
out recent advertisements for the students to discuss.
1. How is the advertisement achieving this? Consider the roles of the males and females;
what do they say, what are they wearing, what is the product promoting?
After exploring the historical and modern advertisements, discuss the following question in a
small group.
1. To what extent has advertising about boys and girls, and men and women, changed
over time?

For additional information go to the SeeMe: The media, my world and me website. This site promotes
positive body image and tackles the impact of young people's internalisation of idealised media
portrayals of beauty and gender stereotypes.

3-2-1 Reflection

10.

11.

12.

13.

14.

Groups share and discuss their findings using the focus questions from the previous activity with
the whole class.

Identify similarities and differences and discuss any misconceptions they have as a result of
these findings.

Discuss the impact the media (e.g. magazines, TV ads) has on our perceptions of gender roles
and our expectations about how to behave in society (e.g. because | am female | need to wash
the clothes).

Discuss the influence of the media and gender expectations on shaping identities. Use the focus
guestions and comments from the above activity to guide the discussion. Guide students to
consider how the advertisements impacted on them personally. How did the advertisement
encourage them to participate in something new or different?

Iterate with students it is important that we are allowed to express ourselves and who we are.
We should not feel pressure from the media or other places to act or look a certain way because
the expectations put on us. We also should not pressure others to act or look a certain way
because of their gender.

3-2-1 Reflection

External related resources

The practical guide to love, sex and relationships

A teaching resource from the Australian Research Centre in Sex, Health and Society, La Trobe
University.

Topic 3: Freedom fighters (Gender)

¢ Social expectations and gender expectations: Is it ok for a girl to ask a boy out? Would a girl be

called a slut if she had lots of boyfriends? What happens to a boy who is 'different.


http://seeme.org.au/
http://www.lovesexrelationships.edu.au/
https://static1.squarespace.com/static/5678f534d8af10364e1c847f/t/56b2c7df20c647668ce64f37/1454557165052/Topic+3+-+Freedom+Fighters.pdf

Body Image

Learning objective

Students analyse how beauty is represented in the media through music and magazines and the impact
this, and the perceptions of others, have on personal identities.

Take Home Messages

e Beauty can be stereotyped in the media for both males and females.
e Our personal identities can be influenced by the media and other people's perceptions.

Curriculum Links

WA curriculum links

HPE: Personal identity and change

e Factors that shape personal identities and adolescent health behaviours
» Strategies for managing changes and transitions

International technical guidance on sexuality education

Key concept 6.4 (12-15 year olds):

e People’s feelings about their bodies can affect their health, self-image and behaviour

Materials

e Butcher's paper [6 pieces]
¢ Old magazines and/or newspapers
e A5 coloured paper

Before You Get Started

¢ With so many physical and emotional changes occurring during puberty, it is normal for young
people to be more self-aware during this time. In Mission Australia's Youth Survey 2018 , 30.4%
of young people are concerned about body image, and research suggests that less than a
quarter of Australian girls and a third of Australian boys are satisfied with their weight2. See the
Guide: Body image for more information.

e |tis important to highlight the differences between beauty represented in the media and real life.
This activity provides an opportunity to discuss and support students' confidence and self-
esteem. Establish a group agreement so students feel safe and respected during classroom
activities.

Learning Activities

Character trait brainstorm 20 min

1. Attach 6 pieces of butcher's paper to the walls of the classroom. Label each piece of butcher's
paper with one of the following titles: beautiful, sexy, ugly, handsome, creative, helpful.


https://k10outline.scsa.wa.edu.au/home/teaching/curriculum-browser/health-and-physical-education
https://gdhr.dev14.ibc.com.au/sites/default/files/2023-12/International%20technical%20guidance%20on%20sexuality%20education%202018.pdf
/mission-australia-youth-survey-2018
/educator-notes/body-image
/essential-tools/group-agreement
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. Allocate a small group of students to each piece of paper.
. Give students 2 minutes to write things that come to mind when they think of the word that is on

their piece of butcher's paper. It might be other adjectives or it might be celebrities. Ensure they
do not write names of people they know personally (e.g. other people at school).

. Move the groups to the next gallery walk to the right and repeat the process until each group

has written on each of the pieces of butcher's paper.

. As a whole group, discuss what the class has written for each concept.

1. Discuss similarities and differences.

Learning Activities

Beauty in the media 30 min

6.

7.

10.

Watch 'Try' by Colbie Caillat on YouTube (https://www.youtube.com/watch?v=GXoZLPSw8U8)
[3:51min]
Ask students what their thoughts and feelings were after seeing the clip.

1. What is the key message of the song?

. Give students old magazines/newspapers.

1. Students are to explore the magazines/newspapers for what they perceive to be natural
beauty.

. Discuss with the students as a whole group what they perceive natural beauty to be and what

assumptions do we make from how someone looks. What impact does the media have on our
perceptions of what beauty is and how we perceive ourselves?
Ask students to reflect independently and silently for two minutes.

1. How do they perceive themselves physically?

2. Do they see themselves differently after seeing the clip?

3-2-1 Reflection

Snowball

11.

12.

13.

14.

15.

16.

17.

18.

19.
20.

Give each person in a small group a piece of the same coloured paper. Make sure each small
group has a different colour.
Each person writes their name on their piece of paper then scrunches it up to resemble a
snowball.
Teacher says ‘snowball' and everyone throws their snowball to the group to the right of them.
Each person then picks up or catches a snowball from the group to the left of them.
The snowballs are unravelled, and one positive affirmation is written about the person whose
name is on the piece of paper (e.g. thank you for being caring).

1. Ensure the positive affirmations are not about their physical characteristics.
The snowballs are then scrunched up and thrown to the right again and the process continues
until each person has received their snowball back.
Give the students 2 minutes to read and reflect on the positive affirmations other people have
written about them.
Discuss as a whole group how it feels to receive positive comments about yourself. Do people
agree with the comments other people have written about them? What other comments would
you write about yourself? Why?
Give students 1 minute to add to their own snowball.
Discuss as a whole group how the comments from others can impact on our identities positively
and negatively.


/essential-tools/teaching-strategies/finding-out
https://www.youtube.com/watch?v=GXoZLPSw8U8

RELATE: Respectful relationships program - Stage 3

Learning objective

RELATE

RESPECTFUL RELATIONSHIPS EDUCATION

STAGE 3

A one term respectful relationship program consisting of 8 scaffolded sessions covering gender
stereotypes and expectations, respectful relationship qualities, non-consensual image sharing, sexual
assault, consent, disrespectful and unethical behaviours, decision making frameworks, opinion and
values in romantic relationships.

Each stage of RELATE can be delivered in isolation but is best delivered sequentially.

Stage 3 is suggested for Year 9 or 10 but may be suitable for lower or higher year groups depending on
student demographics.

Take Home Messages

Curriculum Links

RELATE has been designed to improve students' knowledge, attitudes, skills and behaviours to
recognise and engage in respectful relationships. This includes increased:

e awareness of, and respect for, diversity

e understanding of the impact of gender expectations and social norms on relationships and
sexual health

¢ understanding of, and skills for, ethical behaviour in the context of relationships

e skills to establish and maintain positive, equitable and respectful relationships

e capacity to identify and address disrespectful behaviour

e digital literacy skills

e critical analysis skills

e knowledge of, and ability to access, a range of support people and services.

It provides opportunities for young people to explore attitudes and peer, gender, social and cultural
influences that impact on behaviour in relationships; identify perceived and actual peer norms and
rectify incorrect perceptions; examine their expectations and the value they place on different
behaviours within relationships as well as develop skills and confidence to carry out desired behaviours
(self-efficacy).

Gender analysis is core to the approach of the RELATE program. Gender inequality and gendered



expectations in relationships are understood as key issues underpinning the occurrence of relationship
violence and poor sexual health outcomes. Gender is explored by considering individuals within the
context of relationships, communities and society. This is extended using a human rights framework,
that considers not only gender but includes race, ethnicity, class, sexual orientation, disability, religion
and culture.

Curriculum Links
Key understandings
Session 1: Setting the scene - Establishing group agreement

Purpose: To provide students with an opportunity to explore and discuss factors that make for a safe
and supportive learning environment for all.

| already have some knowledge about respectful relationships, gender, communicating and sexting but
| can always learn more.

People have different values and attitudes and these come from my experiences, my family, my peers,
culture and community.

Session 2: What do you think?

Purpose: To recognise stereotypes as expressed and demonstrated in some romantic relationships
To identify myths and misconceptions about gender Stenotypes.

To apply knowledge of consent to scenarios.

Consent is a really important consideration in a respectful relationship. In order to give consent for sex
everyone must be Ready, willing and able.

Session 3: Different points of view

Purpose: To identify different viewpoints and perspectives of the same event.
To understand the need for clear, assertive and respectful communication.
To identify clear, assertive and respective communication.

| feel confident to communicate my consent clearly. | understand the importance of checking that |
have consent from my partner.

Session 4: Trusted moments

Purpose: To identify disrespectful and unethical behaviours in a variety of relationships.
To view and discuss the DVD Trusted moments.

Session 5: What really happened?

Purpose: To apply a framework for considering the safety and respect of people in a risky situation.



There are 4 questions that | need to think about when making decisions to keep myself safe.
Session 6: What do | know?

Purpose: To review and apply concepts of: gender and identity; respectful relationships; effective
communication.

To understand that different decisions can be made to change the outcome of situation.

To be aware of the Sexual Assault Research Centre (SARC) and its services.

There are always key moments when different decisions can b made that can result in a safer
outcome. If something goes wrong for me or my friend | know | can get help from SARC as well as
other places.

Session 7: Relationships - a rollercoaster ride

Purpose: To identify some of the positives and negatives of romantic relationships.

To consider how to manage conflict in romantic relationships in a respectful manner.

Having romantic/intimate/sexual relationships is a normal part of growing older. Like any relationship,
they involve risk taking. There are decisions and behaviours people can make to feel safe, respected
and respectful.

Session 8: So what do you think?

Purpose: To identify a range of opinions and values about romantic relationships.

To demonstrate respect for diversity.

It is important that people in romantic relationships are respectful of themselves and each other.

Materials

There are no listed materials.

Learning Activities

Sample session pages and activity sheets:

See RELATE: Stage 3 full program (16MB) for the entire package of lesson plans including lists of
materials required for each session, posters, activity sheets and teaching notes.

Sexual Health Quarters (SHQ) conducted the original development of RELATE (1st and 2nd edition).
SHQ has had no involvement with any subsequent updates or editions of RELATE.
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